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The article deals with the meaning of the notions of “a socially successful personality”, “the teacher*s read-
iness to form a socially successful personality”; the formation criteria of components of the specified readiness
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VY cTaTTi pO3KPUTO 3MICT MOHATD «YCIHIIIHA y COLIyMi OCOOHMCTICTBY», «TOTOBHICTh BUNTENS 10 popMyBaH-
Hsl YCIILIHOT Y couini 0COOHMCTOCTI»; 0XapaKTepH30BaHO KpuTepii CHOPMOBAHOCTI KOMIIOHEHTIB 3a3HAYCHOL
TOTOBHOCTI: MOTHBAL[IiHOTO, TEOPETHYHOTO, OIEPALIHOTO Ta COLIATBHOTO; MPE3CHTOBAHO TICHXOJIOr0O-TIe/1a-
rorivxe 3a6e3MeueHHs POLECy CTAHOBICHHs YCIIIIHOI y couiymi ocobucrocti y 3H3, npencrasieno gocsr-
HEHHSI [ICHXOJIOTO-IIElaroriYHoro eKCIepPUMEHTY BCEYyKDATHCBKOIO PIBHS, CHPSIMOBAHOIO HA CTAHOBICHHS
YCHINIHOT y COLiyMi OCOOUCTOCTI.

Knrouosi cnosa: ycniwina y coyiymi ocobucmicme, inmeiiekmyaibHo-meopui yMiHHA 0COOUCMOCML, MOMU-
sayitiHul, Mmeopemudnull, onepayiuHull ma coyianbHull KOMNOHEHMU 20MOGHOCMI uumens 00 QOpmMySanus
yeniunoi'y coyiymi ocooucmocmi, iHmepakmueni Memoou HA8YaHHs.

Mertauk A.S1. TICUXOJIOI'O-TIIEJIATOTMYECKME OCHOBBI CTAHOBJIEHUS YCIIEIIIHOM B
COLMYME JIMYHOCTHU B ITPOLIECCE OBYUEHUM B 3H3

B crarbe packpbITo cojiepkaHHWE MOHATHI «YyCIENIHAs B COIIMYME JIMYHOCTBY, «TOTOBHOCTH YUHTEIS
K (OPMHUPOBAHHIO YCIENTHOM B COIMyME JIMYHOCTH»; OXapaKTePHU30BAHBI KPUTEPUH CHOPMHUPOBAHHOCTH
KOMIIOHCHTOB yKa3aHHOW TOTOBHOCTH: MOTHBAIIHOHHOTO, TEOPETHUECKOTO, OMEPAIIIOHHOTO M COIHAILHO-
Tr0; MPEeJCTaBICHbl TICHXOJIOTO-TIeIarOTHUecKoe 00ecredeHne mpolecca CTaHOBJICHUS YCIICIIHOW B COILIMYME
nuuHoctd B 3H3, mpencTaBneHbl JOCTHKEHUS TICUXOJIOTO-TIEarOTMYECKOTO IKCIIEPUMEHTA BCEYKPAUHCKOTO
YpPOBHSI, HAIIPABJICHHOTO HAa CTAHOBJICHUE YCIIEIIHOM B COIIMYME JTIMYHOCTH.

Kntroueswle cnosa: ycnewnas 6 coyuyme IU4HOCHb, UHMELIEKMY AIbHO-MBOPUECKUe CHOCOOHOCU TUUHO-
cmu, MOMUBAYUOHHDILL, Meopemu1ecKuli, ONepayuoHHbll U COYUATbHbIL KOMIOHEHMbl 20MOSHOCMU YUUmers
K (hopmMuposanuio yCnewHou 6 coyuyme TUYHOCMU, UHMePpaKmusHble Memoobl 00yHeHUs.

Modern society is changing quite fast; it is
hard to predict even the nearest future. There-
fore, it is impossible to predict which kind of
knowledge a graduate may require in his life,
and which he won’t. It’s important for today’s
graduate to possess a thinking capacity, an
ability to get and process the information,
to analyze the situation, to properly evaluate
the results, be always clear in presenting his
views to people around him, be able to con-
structively interact with others, which requires
a high discipline of the mind. Thus, the ability
to think and constructively interact with others
is necessary for each person to succeed in
society.

In research they mostly identify the process
of becoming a socially successful personali-
ty with nurturing such qualities as tolerance,

compassion, perseverance, determination, as
well as the culture of conduct. (I. Bekh [1],
L. Bozhovich [2], J. Kolominskij [6])

Based on research of J. Guilford [12],
D. Kuhn [13], A. Osborn [14], R. Sternberg
[15], we believe that the most important
mechanism of becoming a socially successful
personality within the GEE’s teaching and ed-
ucational process is the development of the
pupils’ ability to think. Let us prove this thesis.

The ability to think is the basis of moral re-
flection as a part of the culture of behavior.
Moral reflection is a qualitative characteristic
of the personality, able to comprehend and
evaluate his own actions. Moral reflection is
a characteristic feature of a highly-developed
personality, for it is an expression of a hu-
man’s need for self-evaluation (including that
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in the form of self-punishment). The second
component of moral reflection is an individ-
ual’s ability to exercise ethical self-control.
Based on the above, the ability to think, to
reflect significantly affects the formation of
speech culture, ethical culture, culture of be-
havior, which in turn determine the success of
an individual in society.

The aim of the article is to disclose the
essence of a socially successful personality,
along with the teacher’s readiness to form
such a personality; to present the psychologi-
cal and educational facilitation of the process
of becoming a socially successful personality
at GEE.

The socially successful personality is, in
our opinion, a person able to create in his fu-
ture activities material and spiritual values, to
change social life and himself for the better,
to analyze and evaluate the consequences of
these changes, to prove the value of his own
thoughts to others. Such a personality has to
possess certain knowledge, skills and quali-
ties. Let us reveal their nature.

Knowledge should be a clear system of in-
terconnected components, that is, to be an
instrument of the objective world cognition. To
perform the process of learning, a pupil has
to have intellectual and creative abilities, in
addition to a coherent system of knowledge.
We believe that the intellectual and creative
skills of an individual are the ability to suc-
cessfully implement common mental actions
(analysis, synthesis, comparison, analogy,
classification and systematization of concepts
and facts), to establish causal links using sys-
tematic knowledge obtained from the school
subjects while creating one’s own products of
cognitive activity. It is the above-mentioned
skills that are the foundation of the ability to
think. We refer to the intellectual and cre-
ative abilities of a personality the following:
1) the ability to plan one’s actions several
steps ahead; 2) the ability to reflect; 3) the
ability to prove one’s own opinion; 4) the abil-
ity to create one’s own “products”, namely
stories, poems, etc., using educational mate-
rial. In order to teach each pupil to generate
his own creative “products” it is important for
a teacher to foresee the pupil’s self-analysis
of his own thinking process, which is based
on the ability to detect mistakes, to under-
stand and correct them. To be successful in
society, a child should be able to construc-
tively interact with others.

The ability to constructively interact with
others is characterized by a high level of dis-
cipline of the mind, which means, on the one
hand, the ability to convincingly prove one’s
own point of view and to persuade of its cor-
rectness, and on the other hand the ability to

listen to and understand the partner’s posi-
tion, as well as to estimate one’s own ideas
from the partner’s point of view, that is, their
validity or falsity, rationality or irrationality,
etc.; then compare the expressed ideas (hy-
potheses) together with the partner, evaluate
them and select an optimal (rational, true,
etc.) one.

To ensure the successful formation of a
socially successful personality in the educa-
tional process, the teacher is required to have
his readiness to implement the given process
formed. By analyzing the works of L. Kad-
chenko [4], L. Kondrashova [7], G. Trotsko
[11], we examine the teacher’s readiness to
form a socially successful personality as a
comprehensive characteristic of the individual
who possesses the theory and mechanism of
implementation of this work and is effective-
ly exercising it. Let us describe the formation
criteria of the components of this readiness, a
motivational, theoretical, operational and so-
cial one.

The main formation criteria of a motiva-
tional component of this readiness are:

— the availability of cognitive interest in
pedagogy, psychology and teaching methods
of professional disciplines;

— the desire to create “one’s own prod-
ucts of activity”: various tasks in mathematics,
Ukrainian language, etc.;

— aspiration to self-education and self-de-
velopment.

The main formation criteria of the theo-
retical and operational components of this
readiness are:

— proficiency in the methods of work on
logically-laden tasks in classes in subjects of
humanitarian and natural-mathematical cycles,
on tasks related to the content of the Log-
ic course, on tasks of a combined nature in
mathematics, Ukrainian language, etc. [8; 9];

— availability of knowledge about the inter-
active teaching methods, about logically-lad-
en tasks, tasks of a combined character and
the skills of their usage in educational pro-
cess [10];

— an over situational level of pedagogical
thinking;

— the ability to generate “one’s own crea-
tive products”, namely various assignments of
a developing character (assignments in math-
ematics, Ukrainian language, logic), scientific
and methodical works.

We consider the teacher’s pedagogical
thinking according to M. Kashapov [5] on two
levels, a situational and an over situational
one.

We provide the description of a teacher as
an active subject with a certain dominating
level of thinking.
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At the end of his study at high school the
teacher with a predominant situational lev-
el of thinking learns certain principles and
rules of academic work, which he considers
constant. Such a teacher is unable to over-
come stereotypes regarding the educational
activities and prefers reproductive methods of
work; he is inclined to once write down the
lesson summaries of the subjects he is teach-
ing, and to constantly use them.

The teacher with a prevailing over situa-
tional level of thinking always analyzes the
teaching situation, is able to “go beyond” the
specific situation, prefers interactive teaching
methods; is able to think originally, that is to
see the object from a qualitatively new per-
spective; he possesses social perception, is
able to accept the motives, feelings and wor-
ries of a pupil, can reveal the hidden motives
of a pupil's act, has an advanced flexibility of
thinking; he is always concerned about the
professional and personal improvement.

The main formation criteria of a social
component of this readiness are:

— proficiency in teaching technique [7];

— availability of professionally significant
qualities, namely charm, dynamism of per-
sonality, empathy, emotional stability [7];

— an individual’s focus on self-perfection in
the process of interaction with others.

Let us describe the psychological and ped-
agogical support for the process of formation
of a socially successful personality at GEE. For
this purpose, let us present the psychological
and pedagogical conditions, the implementa-
tion of which in the educational process of
GEE, in our opinion, affects the effectiveness
of formation of a socially successful person-
ality.

Let us reveal these conditions.

1. A subjective educational paradigm, in
which the individuality and uniqueness of each
child and his experience are valued.

2. The problem-based learning as a mech-
anism for deploying a situation of reflection in
educational process.

We consider the problem-based learn-
ing as a mechanism for deploying a situation
of reflection (a situation of curiosity, doubt,
search) in educational process. By apply-
ing the problem-based learning, the teacher
trains his pupils to consider each educational
problem (such as learning a new material, ac-
complishment of educational tasks) from dif-
ferent perspectives, thus creating a palette of
reflection. To do this, in the process of solving
some educational problem the teacher should
teach children to answer heuristic questions,
such as where, why, when, how, where from,
with what, who, what? As well as to pose
these questions to oneself and others.

When answering heuristic questions, do-
ing certain work, on the basis of observation,
analysis, comparison of a number of separate
facts and arguments, both independently and
under the teacher’s guidance, demonstrating
in the process their ability to guess, creativity
(heuristic and research methods of obtaining
knowledge), the pupils come to the discov-
ery and formulation of a grammar rule, an
arithmetic property, discover a new (original,
rational) way of solving a particular problem.
The situation of reflection in solving a specific
academic problem can occur only when the
teacher observes the following key provisions:

— reliance on a child’s life experience;

— a continuous interrelation and mutual en-
richment of the objective (the content of sub-
jects) and subjective information (the pupil’s
life experience);

— complete mutual respect of partners
having a dialogue, their recognition of the fact
that the truth, except for banal cases (histor-
ical facts, etc.), is not received in a complete
form from the outside, but everyone is able to
contribute to its attainment.

Based on the above, in each class the pu-
pils have to master new information in the
problem-searching dialog with the teacher. It
is this very dialogue that leads to a certain
“discovery”, to finding a rational solution, con-
ceiving of an original idea and a perspective
that is an educational space of the situation of
reflection organized by the teacher.

3. Encouraging intellectual activity.

According to O. Zubra [3], the level of in-
tellectual activity influences the breadth of
vision, the solidity and consistency of the ac-
quired knowledge, faith in one’s self, and de-
sire for continuous self-improvement.

We share the position of R. Sternberg
[16] that the driving force behind academic
success must be an inner need, which is in-
tended to fully satisfy one’s intellectual and
spiritual needs and, most importantly, to ef-
fectively fulfill oneself, affirm oneself through
the work both in one’s own eyes and in the
eyes of peers. That is, for a more efficient
deployment of intellectual activity, the motive
of interest, the desire for achievement, that
is striving for creation of one’s own “prod-
ucts” should be dominant in the motivational
hierarchy of intellectual activity. One’s own
“products” may include: an independently
“discovered” rule, grammar and math stories,
poems, sums, exercises and more. Thus, to
constantly stimulate the intellectual activity,
the teacher should keep choosing (making up
on his own) emotionally rich tasks, diverse in
their difficulty level.

To stimulate and deploy each pupil's intel-
lectual activity, it is important for the teacher to
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firstly create an atmosphere of trust to a child,
to maximally secure the association between
the intellectual activity and positive emotions,
to develop a pupil's self-confidence.

We encourage the teacher to consider the
fact that the indicators of manifestation of a
personality’s intellectual activity are:

— enthusiasm over learning new material in
class;

— desire to study an academic subject in
one’s spare time;

— a negative reaction to a break in the cog-
nitive activity;

— desire to accomplish creative assign-
ments;

— an appeal to the teacher with questions
of a cognitive nature that go beyond the con-
tent of the curriculum.

4. The leading purpose of each lesson,
with the situation of thinking dominating in
time, should be the development of a pupil’s
conceptual thinking and speech. Let us justify
this statement.

— The content of each educational sector
consists of a number of scientific concepts.

— The concept is a concentration of a
child’s knowledge, the most important means
of orderly thinking.

— Formation of conceptual thinking is the
formation of intelligence in action.

— Using the concepts, pupils learn to make
true judgments, out of judgments they make
conclusions, and thus they learn to construc-
tively interact with others.

— In the process of constructive interaction
between the “teacher — class”, “teacher — pu-
pil”, “pupil — pupil” and “pupil — class” sub-
systems, there takes place the formation of
an individual's discipline of mind [9].

The development of pupils’ conceptu-
al thinking is the basis for the development
of the creative and divergent ones. The cor-
rectness of the “discovery” made (a sign of
creative thinking), the usefulness (construc-
tiveness, etc.) of each new idea (a sign of
divergent thinking) must be proved by a pupil
by means of conceptual thinking, using the
following methods:

— consideration of the studied object from
different angles and identification of the
greatest number of its inherent characteris-
tics, traits, qualities, etc. (based on the oper-
ations of analysis and synthesis);

— comparison of identified traits, qualities,
properties in order to choose the most impor-
tant, major ones (based on the operations of
comparison and abstraction);

— establishment of causal links and de-
pendencies;

— formation of new provisions (based on
the operation of generalization).

The development of conceptual thinking is
connected with the development of speech.
As a result, the intelligence must be reflected
through speech while one’s speech must be-
come intelligent, namely clear, concise, and
evidence-based.

5. Implementation of the system of tasks
developing in nature in classes.

We offer the system of tasks aimed at de-
veloping the pupils’ conceptual, creative and
divergent thinking and their speech.

The first block. Match the given generic
concept and the specific ones, or to match
the given generic ones and a specific one; to
find among the given concepts an extra one,
to justify one’s opinion.

The second block. Build a concept’s defi-
nition or find a mistake in the proposed defi-
nition.

The third block. Build a “chain” of limiting
or generalization of the concept’s scope. In
a limiting “chain” each next concept should
be narrower in scope than the previous one.
While in a generalizing “chain” each subse-
quent concept should be broader in scope
than the previous one.

The fourth block. Picture a ratio between
the scopes of these concepts using Euler cir-
cles.

The fifth block. Determine the truth of the
given simple or complex assertion.

The sixth block. Make up a simple as-
sertion with these concepts or in accordance
with a given figure, beginning it with a certain
generalizing word like all (each, any), some
(at least one), none, always, sometimes, nev-
er.

The offered system can be implemented in
classes of humanitarian disciplines and those
of mathematics and the natural cycle, namely
at the stage of actualization of basic knowl-
edge (a combined class), in classes of fixing
or generalization and systematization of the
studied material.

6. Application of interactive teaching
methods in class will help the teacher to en-
courage deployment of the situation of reflec-
tion.

We consider to be interactive the methods,
the application of which facilitates the simul-
taneous development of both hemispheres of
a child’s brain.

Application of interactive teaching methods
in each class will help the teacher to intro-
duce into the learning process the elements
of research, search, comparison of different
facts, events, attitudes, conclusions, as well
as will help a pupil to more clearly define his
own point of view. At the level of mastering
new knowledge, we encourage the teacher
to use such methods as a problem-searching

Bunyck 2. Tom 3. 2017



wyxomﬂﬁ BicHMK XepCOHCHKOIO [Iep:KaBHOTO YHiBEPCHUTETY

dialogue (facilitating the development of pri-
marily left hemisphere of the brain) combined
with the method of imaginative vision (facilitat-
ing the development of primarily right hemi-
sphere of the brain); while at the level of form-
ing intellectual and creative skills one should
use such methods as “brainstorming”, a prob-
lem-searching dialogue, inversion, empathy,
incident, a didactic game, Synectics [9].

Let’s define the positions of the teacher
and pupils, their means of cooperation in the
educational process, which is aimed at for-
mation of a socially successful personality.

The teacher’s position is that of a conduc-
tor of a lesson who organizes cognitive and
learning activity of the pupils and helps them
“discover” by themselves new information in
the process of problem-searching dialogs.

The pupil’s position is that of a subject of
knowledge who feels self-confident, creates
his own path of development, independently
selecting a difficulty level of tasks, supervised
tasks (tests), and is able to create a program
of actions for his own self-improvement.

Means of interaction between teachers and
pupils are cooperation, business partnership,
subject — subject relations.

The effectiveness of these conditions of
training for becoming a socially successful
personality is tested today within the “Di-
dactic-Methodical Development System of
the Children’s Creativity in the Teaching and
Learning Process in the Pre-school and Gen-
eral Education Establishments” pilot study of
the nationwide level (The Order of Ministry
of Education and Science of Ukraine Ne 843
dated July 27, 2012) launched in September
2012. The research is carried out in educa-
tional establishments of Mykolajiv, Cherkasy,
Kherson and Ivano-Frankivsk regions and the
city of Kyiv (the Appendix to the Order of Min-
istry of Education and Science of Ukraine Ne
843 dated July 27, 2012).

Given that this pilot study is now in its fourth
year, we can state that over 80% of pupils of
the experimental educational establishments
have a personalized style of expression (not
only of the subject idea, but also of their atti-
tude to it) and differ from their peers in:

— tolerance toward other, even completely
opposite points of view and means (ways) of
solving creative problems and, at the same
time, defending their own positions;

— the ability to substantiate their position;

— the ability to collaborate with partners in
communication during solving creative tasks;

— the ability to oppose personal statements
(opinions, position) to the statements of other
pupils and the teacher, to analyze and syn-
thesize in order to develop a correct (con-
structive, rational) strategy of solution.

Most pupils of the above-mentioned estab-
lishments express their opinions linguistically
in a clear, accurate, consistent and convinc-
ing way; they have such qualities formed as
independence and depth of thought, critical
ability, flexibility, curiosity, and as a result, no
less than 15% of pupils of these establish-
ments are winners of various academic olym-
piads, creative competitions of regional and
national levels.

One could ascertain the above-mentioned
results of the pupils within the regional sci-
entific and practical workshops on “Develop-
ment of Children’s Creativity in the System of
Functioning of Experimental Pre-school and
General Education Establishments, its State,
Searches and Prospects”, held on 16—18 No-
vember, 2015 at CHEE “Kherson Academy of
Continuing Education”, the city of Kherson,
and at the Mykolayiv Regional Institute of
Postgraduate Pedagogical Education, the city
Mykolayiv. Within the workshops, the achieve-
ments of teachers of Kherson and Mykolayiv
region GEEs on the issue of children’s creativity
development were presented as well. Under-
taking the experiment teachers of Skadovsk
Educational Complex “Academic Gymnasium”
and Kherson General Education School of -1l
levels Ne 46 demonstrated the possibilities of
using interactive teaching methods in Ukrain-
ian and English class, in reading, natural his-
tory and mathematics, etc.; they showed the
way to activate independent educational ac-
tivity of pupils by creating situations of con-
sideration and success in various classes and
presented problem-searching dialogs during
work on the tasks described above.

The psychological, pedagogical and me-
thodical analysis of the classes and educa-
tional events visited, which was conducted
by the administration of educational institu-
tions, methodologists of regional scientific
and methodological centers makes it possi-
ble to conclude that about 90% of teachers
are able to:

a) create an atmosphere of trust in the
child, to provide mental activity interconnec-
tion with positive emotions. An atmosphere
that would facilitate active learning of pupils is
created by the teacher through:

— the organization of integral contact with
the entire class, overcoming stereotypical and
situational negative views on individual pupils;

— the reduction of restrictive education-
al requirements and spreading of the posi-
tive-orienting ones;

— the identifying of understanding of the
situational inner mood (mental state) of pupils
by their appearance (look, facial expression,
etc.), taking it into account, transferring of
this understanding to the pupils;
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— the ability to “broadcast” to the class his
favor and friendly attitude to children;

— formulating vivid goals of activity and
showing the ways to achieve them.

b) create situations of success, which is
a condition for conversion of a positive at-
titude to learning in an active and creative
one. It is this kind of learning that brings joy
and satisfaction. Satisfaction arises from the
difficulties that have been overcome. Joy
is caused by the results obtained and an
awareness of adequacy of the assessment
received. Teachers fix their attention on even
the slightest achievement of a child. Pupils
can clap their hands; the teacher can shake
hands with the pupil for the original (alter-
native, rational) solution of a specific task.
Such circumstances make pupils willing to
be “heard”, to express their opinion on the
subject being studied, to offer their options
for a meaningful discussion without fear of
making a mistake;

c) create a palette of reflection in the pro-
cess of learning new material. The focus of
the teacher’s attention is directed not at the
result of mastering of certain knowledge, but
at the process of achieving it. The content of
scientific concepts is formed in the mind of
each pupil on the basis of constructive inter-
action of information received from the teach-
er with the content that a peculiar student
possesses at the time of its assimilation. His
subjective content may be the same or may
diverge from the set one, but is always the fo-
cus of the teacher’s attention. The construc-
tive interaction in the “teacher — class” and
“teacher — pupil” subsystems is carried out as
follows: first the teacher reveals various indi-
vidual semantics of the pupil’s understanding
of the meaning of the concept he acquires,
then they are collectively discussed to choose
the most accurate in terms of science, which
is followed by reinforcement with the pupil’s
own thoughts . Gradually, pupils admit that
the truth, except for historical facts, is not re-
ceived in a complete form from the outside,
but everyone is able to contribute to its at-
tainment;

d) wuse
methods.

Each year, more than 20% of teachers of
experimental educational institutions are par-
ticipants and winners of the “Teacher of the
Year” contest in various categories, more
than 60% of teachers have published works in
which they presented their original methods,
teaching techniques, objectives of developing
character and so on.

Conclusions. The presented psychologi-
cal and pedagogical learning conditions help
the teachers make the learning unobtrusive,

in class interactive teaching

inconspicuous to the pupil, so education
will mostly become self-education, educa-
tion — self-education, development — self-de-
velopment, there will be free search for self,
self-knowledge and self-determination of a
personality, which are the first steps to being
successful in society.
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